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CHILDREN’S RESPONSE TO DIVORCE:

DEVELOPMENTAL GUIDELINES FOR PARENTS
g&b&%&&.@mﬁ@!&) Baris, Ph.D. and Carla B. Garrity, Ph.D.;
Parents and Divorce, Helping Your Children Cope - A Life Skills Education Pamphlet; and Kids® ?Eunn.v:ugnaoav

Notes: The tips on how to help kids of one age can be useful for other ages also. Kids may vary on where they fall on this chart if they are mature
or immature for their age. Other variables which affect how a child responds to separation or divorce include the child’s temperament, his or her
emotional/cognitive maturity, family and other supports, and the circumstances surrounding the divorce/separation.

INFANCY TO 2-1/2 YEARS
DEVELOPMENTAL TASKS CHILD'S RESPONSE TO RECOMMENDATIONS FOR EOS PARENTS CAN HELP KIDS OF RISKS
i DIVORCE ° F—<—20\<~m~.—. ATION ARRANGEMENTS ‘THIS AGE
Infants: Feeling of loss of contact i—B., M»wﬂﬂz“m LIVING CLOSETO ____.| Maintain a consistent daily routine. - { Feelings of loss can —§ -
USRI T T T T T Ccaretaking parent. . TR - 1 - - o= | result in symp
Build attachmment to v:B»Q EP Select primary residence based on . - . . annna“%n m»”:ﬂom Nm
caretaker. Feeling of loss of familiar and | caretaking history. Bring f forr comforting objects to |, -0 developmental
comfortable environment. . . aid in ing child from one dela m. or in %5
Form trust in the ) Nonresidential parent has short, frequent | home to another. QE% Lomum younger
environment. May fear sband visits daily, depending on availability thfn his age
o-.ﬂ.ohnhwunbﬁ onment by onc | and caretaking history. Reassure him that he’s done nothing
Toddlers: : . . to cause the change, and that having | Too long a separation
If dual primary parents, share daytime | pim around is a pleasure. : from primary
Begin to develop a sense of Progress with toilet training - | carctaking, establish one nighttime | carctaker may result
i ) sl May become ; | carctaker. _
independence may ci_ c”% ly. May | ; o : - Reassure her verbally and physically i prob FMMHH
Increased scif-awareness have difficulty sleeping. " | Ovemights are not recommended. that you will always kecp her safe, MM.HE rela
assisted by emergence of and love her. Give her lots of 1 Wn. ting
T e oot o . holding and cuddling. well to others when
language motion. | /" demand unususl amounts | PARENTS LIVING FAR APART: the child gets older.
Growing capacity to use of o One travels to the Tesice of Don’t belittle him if he starts
A - the other to enable nonresidential parent . . .
objects (special blankets, . 10 have daily short visitation. displaying behaviors you thought
toys, photos) for comforting | May act out anxiety rather - he'd outgrown.
sclf. - | than expressing it verbally. £ | y1oi0ain Jong-distance relationship. | |
‘ - { Consult with a doctor as needed.

© Kids' Tum
1992/Rev. 1996, 1998
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2172 TO S YEARS

DEVELOPMENTAL TASKS

CHILD'S RESPONSE TO

RECOMMENDATIONS FOR

J

in peers, school, and
activities; becomes more
social.

Fear of Josing parental approval
and love, of going to sleep, of
the dark, of ncw places, of
abandonment. Nightmares are
possible.

Periods of sadness, anger,

usually brief and interrupted by
play.

nuan QE«Eu quauwu

Must have encouragement and help to
maintain phone and letter contact with
absent parent between visits.

Carry photographs, comforting objects, 1.

-and memorabilia of absent parent.

‘ .-.-wnBBnSu» ?u-omnn_n..

Noow your promises.

- HOW PARENTS CAN HELP XIDS OF " RISKS
DIVORCE LIVING/VISITATION ARRANGEMENTS 4 THIS AGE
Continued growth of Magical thinking results in sense | PARENTS LIVING CLOSE TO Provide a secure and stable Losing mastery of
individuality - of responsibility for divorcé ("1 | EACH OTHER environment, with a consistent developmental tasks
caused the divorce because I Time initially distributed in proportion | eating and sleeping routine. previously mastered.
Capacity to hold absent parent | 990t put my toys away.”) to parent’s caretaking prior to divorce. v
in mind to comfort self for Anxi 1 basi . - Reassure child that she did not cause | Loss of opposite-sex
extended pexriods. gg&m.”ﬂu% May introduce longer visitation n periods ;| the divorce. parent as
: logistics. May feel confused for child gradually throughout this stage ;|- . socialization agent or
| Verbal skills develop for about residence/visitation to a maximum of a nwr» weck. %o»n books about divorce together. | loss of same-sex
expression of feelings and schedule. . . } parent as
" peeds. Implement ov oﬂ:mvsn child: one per § Reassure child that just because one & cmnwco Bom_
May fantasize that the family is . week initially; extended to maximum of } parent has left doesn’t mean that you
~| Regulation and mastery of gﬂ&o?ﬂﬂuﬂ»]ﬂ.l “three per week toward the end of this —- | will Jeave $00, - — — — - gﬁm*ongmu
emotions and bodily ._M.!w__i.oonn.n&y“u.w pretend the stage.- Long-weekend, short- weekend of abandonment may
.functions. baps concept, preferably including a weekday | Eliminate or reduce stressors — result in sadness,
.| May revert to behaviors she has | Visit, is a possibility if one parent works | maintain a predictable schedule. depression, low self-
Increasing identification with | ouigrown (bed-wetting, thumb- full-time nEEw the week and the other : esteem, and
.same-sex paxent. sucking, tantrums). does not. _ : : Protect the child from interparental | interference with
bostilities and your own distress. development.
Begins 10 test parental limits | 122> uon difficulties in moving wggﬁ u.,; APART -
g W& between houscholds can be One parent trav o—mBEo:uanncoﬂob Help your child talk about Zugvoinn ,
(power struggles). expected. of the other. _ u.ENEEE.a or onﬁ ?m.EBEm struggles
L : 21 n.awn:n.on characteristic of this
Gradually increasing interest 3

ann older age.

® Kids' Tum
1992/Rev. 1996, 1998
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6108 YEARS

_—

* RECOMMENDATIONS FOR

Capacity for empathy.

-{ Builds confidence Eozmu
social activities.

Fears around money, food,
and a place 1o live

mnnn ZonEw eoEb»RuB

Self-blame manifested by

.| feelings of responsibility.

Child could have multiple overnights; full week
at cach parent’s bome can be phased in toward
older end of this stage.

PARENTS LIVING FAR APART =~
‘With history of attachment $0 out-of-state R
parent, child can phase in travel alone for up to

gnnvonﬁgotarwo: r child.

m..ooEuw e your child to talk about his

_ feclings. g:ﬁ%ggnﬁﬁm

vﬂuoau_-.&on. 5

Give simple, ggsgg

DEVELOPMENTAL TASKS CHILD'S RESPONSE TO HOW PARENTS CAN HELP KIDS OF RISKS
. DIVORCE LIVING/VISITATION ARRANGEMENTS THIS AGE :

Developing peer and " Prevailing sadness, grief PARENTS LIVING NEARBY Need stable peer group relationships and Achievement at school
community relationships, | over loss of family unit. Many children still require a bome base. activities. . and learning affected,
branching out to hobbies Child visits from 1 803 days weekly with . . may have problems
and activities._ Direct expression of pain | poaresidential parent. v Avoid using WOWEQ_E as anally Mm " concentrating.

o and anger possible; may | OR Alcrnating half-woeks at each parent po unagmgan& ?EE_ vﬁm&n wﬂ_& with wwh.umn
Development of morals try to hide feelings. home if consistent contact with community, feclings. Long-term depression.
and a value system. peer group, and school can be maintained.

50896»5 n with

divorce.

Acting out around
] theme of parents .~

Can maintain a scnse of two visits of one week each. Doatt lean
internal security, can . 't lean on your child for support, or use
soothe self. v Sease of responsibility and UBR?B&B-«..}&SF&EE;A her as a spy or messenger.
need to take care of the -&..Sﬁioﬁﬁragﬁﬁ.o..na%.aﬁn L »
parents, despite own e ﬂﬂnh.pﬁsh During Don’t give false bope of reconciliation.
Can share feclings emotional needs with ; -PB.M&% .
verbally. community, peer, Interact with the child through play or
4 gﬂ!ﬁ%B-ﬂggg
Ma o it . gg-ﬁﬁ%rﬂgs will be taken care of and them in
y scheme to reuni EEEEE&&E n.nu :
parents (¢.g., feigning gggg : Be.ﬂuﬂ -8?“». o .
. ’ B i i
iliness) gﬁuraén.és:srvz&a gzﬁ?&a?aar-u
gets older or if accompanying older sibling and | €ffort 80 reduce child’s atiempts to play onc
Tries to please both gcﬂwlﬁi%g gﬂhﬁ:ﬁﬁnﬁvﬂﬁ!ﬁ-&gaw
parents; may tell each especially i children are visiting an area in up .
Eéﬂ—n%n—o EEF&%&&S& ) :
wants to hear., - Don't pressure your child 8o choose where
GE‘ cat e g% May noed %0 curtail she wants 10 Jive.
fssucs) outside of the child’s presence. ,
oK' um - NS : ’gg.ﬁ.

1992/Rev. 1996, nooa
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2-12 YEARS
DEVELOPMENTAL TASKS rh CHILD'S RESPONSE TO RECOMMENDATIONS FOR BOW PARENTS CAN HELP KIDS OF RISKS - _
U:.O’QN LIVING/VISITATION ARRANGEMENTS ‘THIS AGE
Developing proficiency in - mBﬁnEn understanding of | PARENTS LIVING NEARBY Protect children from interparental Academic . —
academic, athletic, artistic, onc or both parents, with One bome base with specific evenings, hostilities. achieyement may
and commumity activities. possible intense condemnation | Weekends, and activitics at the other bome suffer.
S for one parent. scheduled for regularity and predictability Don’t lean o w.oE&an
. . OR Equal basis with each parent is possible, -
Developing an increased up 102 weeks in each resid support. Possible lying
awareness of self, evaluating g&ﬂ:&n&& t-level other
own strengths and weaknesses wavrnuuonu E-SB&E&SEBZ peers, Don’t use children as spies or behavior.
as compared to others. gsn&ggg emenis | IDESSENRETs.
. . >£E.o of own rejection and from both homes. Forming too close an
Concerned wvith popularity vulner &E& obvious and Help them maintain muop:aan_a alli with one
and fitting fn with their peers. | susiained feclings of sadness, "Nesting" ea_?ﬁaaoﬁs.aﬁ of | consistent contact with the absent _En# against the
T eI ‘anger, and hurt. - ~ | same residence) is another possibility. parent:—~ - - - - | other: ]
Fh—.nwm.sw ,H.H.EQ 8.80 Possible of s} in Presuming close relationship exists, summers Li for the feelings the FOL
different points of view. ¢ sense may be split 50/50, approximatcly 4 to 6 eclings behind 10ess,
- . community. weeks in one block. words and make assurances that you ._nwﬁnm_o low self-
care about what happens to your
e s e PARENTS LIVING FAR APART -~ -— - | child, even if they are expressing - -
. wwow&sagﬁ—&aq One boae base with 1103 weckend visits | their distress in a way thatishurtful | [ Lo oo
parcats. Eéggggg to you. I ¢
distance and capacity o travel. poerg because o
May fear parent will replace Set limits on your child’s anger. Do: c .
him/her with a new partoer. EQ%EE%EE; not allow ber to break things or
N . nonresidential parent. I 0o far for regular constantly yell at or others
L . weekends, then Thanksgiving and . Yy yeil at you 5.
‘Boys more likely to displa Presidents® Day weckend with nonresidential - .
IDMM—.. g&@.v.oa display parent. ’ Stay m“—oouﬁnn with your child’s
uncooperativeness; girls more . :
likely to show psychological Sﬁnn.n:uwnﬁuﬂ_ng%.g
distress through physical ”—.wanv-_w.n".uc\ , approximately 4-6 weeks §§o§§§§~
| symptoms, depression. , events, even if it means traveling to
get there.
1992/Rev. 1 Owﬁo 008 v : Session 2, Handouwt 2




A.

 DEVELOPMENTALTASKS | CHILD'SDIVORCEISSUES | -~ RECOMMENDATIONS FOR 'HOW PARENTS CAN HELP KIDS OF RISKS
- ) i ghgm-.-. .—.—QZ)EZQM?—HZ.—M ~ THISAGE -
Psychological Having no intact family from | Establish “permancat schedule” with some | Ask about and acknowledge the feclings | Possible acting out
emancipation; further which to emancipate results in | flexibility built in. Adolescent input is she has about the divorce.  Explain some (drugs, scx, gangs,
solidifying identity, accelerated or delayed essential; adolescent cannot be foroed into of the changes that will come about as a religion), to attain a
p adult. emancipation. &c_oiuvnzsmni vement in result and some of the expectations you - -
becoming an B creating. have of her. 85.83. belonging.
. . Behavior may vacillate s s s i .
Mouming the loss of tetween adult and childish. nggnguz c E&E«Saezga_us&u Delayed eatry into
-childhood, dependency, ; One home base with specific evenings, support and encouragement. adolescence, or
_protection within the . Possible de-idealization,of or weekends, and activities at the other home . growing up too fast.
family. scorn for one or both parents. schoduled for regularity and predictability. _ | Put a stop to any self-destructive behavior
OR Equal basis with each parent is possible, by paying more attention to what be is Doubts about ﬂB L
:B&:ﬁ sexual feelings. _§3§E< up totwo weeks ineach residence | feeling; seck professional belp if "~ | capacity 10 hav ,
i) OR “Nesting" (both parents moving in and - Decessary. ——— relationships; Suv.
m«BE hi of self Distress o Evkﬁﬂu more out nﬂga&g«vwggd__?
-._N:_ ob sexuali invest too much o
vis-a-vis and . vious ity. . Expect to answer q Fﬁ_oannaoR sthdra :
o . : Z»R&:nr__n s accessibility to school, adult level, giving general inf wi s.moo.ﬂwou
regulations of socicty. Child will place peer nceds | Peers. extracurricular and community about the pature o ofthe parcual problcns ns.u relationships.
z»wo.xur.z.dvoﬁ&go abead of family and thercfore Fagggg o leading o the divorce. o -
’ “Hﬂuﬂm‘g different roles: =~ LBN!E§55| - Bab U | E—
‘ for himself. PARENTS LIVING FAR APART uﬁh—vrnﬂgggaé
E«Sggg Onc home basc with one to three weckend with both parats.
Preparing to Jeave home. | anger. visits per month at otber bome, depending | 4 e
temptation to treat the
_ B | o distance and capacity to travel. adolesocat a3 older than be realy s
y fear that own .
relatioaships will endin ﬂah“ﬂ&&niainznr-__ of spring break Allow them the opportunity 10 solve their
divorce. parent. otuv_dv_n:u .
=§ﬂuno..3n=_=!onnn&u then
Maytytoactasif “i’sno | Thanksgiving and Presidents® Day weekend ga.aﬁﬁuﬁwgé
big deal,” even though be’s in B!&.Bglﬁaﬂﬁﬂut-ﬁ ;
-EP.. : ggg i Seck his | and participation In family
N - | May vithdraw emotiomally - , 1
: . = during times of turmoil. N Stay in contact with the school, attend

© 1992/Rev. 1996, 1998 o . v Session 2, Handowt 2
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t liﬁk to children (TLC)

nurturing emotional health in families with young children

June 2004

Link to Children (TLC) because I personally have seen the effectiveness of early
“intervention mental health services during critical developmental stages of my
- own children’s lives. And I have seen the success of TLC. s TR AV

_ Now as the President I am writing to solicit your sponsorship. TLC is expand-
ing from a small non-profit agency to one that provides services on a wider basis.
.- Since we began eight years ago we have put play therapy rooms and mental health
‘interns at seven child development centers in northern Alameda County. We

oreunate enough tohave the resources to address our children’s
motional issues. The majority of the 35,000-Alameda county children in pre-.

“school/daycare do not have access to such resources. I became involved with The

_have a website that explains our services and governance. We are looking for.

Bonding and the Brain
...Youve heard that a babys brain
grows most rapidly during the first three
years of life. During the first year, brain
cells are busy making millions of con-
nections. The connections peak at about
one year and, in the process called
“pruning,” they are eliminated if they are
not used,Lhe connections that you reg-
ularly use are the ones that you keep...
“The most important thing that par-
ents need to know is that their interac-
tions with their infant, toddler and
child literally help shape the biology of
their child’s brain,” Bruce Perry, MD
(from child trauma academy] says.
And, through simple interactions—
holding, rocking, singing, reading,

Thank you,

;;Ali@:i'a Flores, President

0 offer your advocacy in support of our work.

funds to establish ourselves in the greater community of the East Bay. Please visit F
our website and make a direct donation at www.linktochildren.org or contact us

laughing and playing with their child—
they are helping express the underlying
genetic gifts of their child.”
Parenthood.com

Brain Development in Very Young Children: Why the Early Years Are Important

hildren are born with roughly 100 billion neurons

(ABC’s of Early Childhood). Few additional neurons will
be produced for the rest of their lives. At birth, the connec-
tions between these neurons are tentative. As the child grows,
experiences the world, and establishes relationships with oth-
ers, these connections are modified and “hardwired.”
Hardwiring connections are responsible for all of a child’s
major cognitive and emotional functioning—including
vision, hearing, language, social-emotional development, and
movement. This process of both discarding and establishing
connections in the brain occurs rapidly: By age three, roughly
85% of the brain’s core structure is formed (Bruner, Goldberg,
& Kot, 1999).

Children’s early experiences have a profound influence on
which connections are hardwired and which are discarded.
Positive, enriching, and nurturing experiences—with other
people and within the environment—support children’s opti-
mal development. Access to high quality, developmentally
appropriate services—whether child care, early intervention, or
lome visiting—is a protective factor for very young children.
These programs help promote early learning and development.

Other variables can negatively influence brain development.
The prenatal period is a time of massive brain organization

and development as well as increased vulnerability to prenatal
stress or trauma, and environmental teratogenes (e.g., drugs
or alcohol). Once born, babies remain sensitive to the impact
of stress, trauma, and environmental factors. For example,
numerous studies have shown the devastating effects on intel-
ligence and brain development of a lack of basic nutrients in
the prenatal period, in infancy, and in early childhood. Risk

factors such as these influence the connections made (or not

' made) in the brain, with lifelong results.

The development of very young children is also profoundly
influenced by their relationships with others. Nurturing rela-
tionships with parents and other important adules—close rel-
atives, childcare staff, pediatricians, early intervention profes-
sionals, and home visitors—support children’s cognitive and
social-emotional development, and promote healthy brain
deve'opment. Research shows that warm, loving relationships
(“atv  hments”) with caring adults have a tangible and long-
term influence on children’s lives, contributing to optimal
social emotional and cognitive development in infants and
toddlers (Zeanah & Doyle Zeanah, 2001). v .
“Growing Up Healthy” by Rebecca Parkakian, ZERO TO
THREE Policy Center, The National Association of Counties,
and the League of Cities, by permission.




Aggression and Violence: The Neurobiology of Experience
Each year in the United States alone, over 5 million children are directly exposed

to violence. The most common form of destructive aggression takes place in the
home in the form of physical abuse or domestic violence. The impact of these var-
ious forms of violence on children and adolescents is complex, but one result
appears clear: the number of aggressive and violent youth is increasing dramatical-
ly. Young murderers (under age 18) in the United States tripled from 1984 to 1994.
Currently 28,000 children and adolescents are known murderers. The number of
violent crimes committed by youth is expected to double by the year 2010.

Are violent children conceived or created? Is there a neurobiological reason that a
child is violent What makes a child violent? Genes that make testosterone?
Maternal neglect? Physical abuse? Modeling from a father hitting a mother?
Impaired problem solving skills? Peer/gang pressures? Violence on television?
Violent lyrics in music? Access to guns? In attempting to understand what makes a
child violent, it is important to remember three points: 1) not all violence is the
same; 2) the brain mediates all human behavior; and 3) the biological properties of
the brain are the result of genotype and developmental experiences.

The most dangerous child®®Tare created by a malignant combination of experi-
ences. Developmental neglect and traumatic stress during childhood create violent,
remorseless children. This is characterized by sensitized brainstem systems (e.g.,
serotonergic, noradrenergic and dopaminergic systems). Dysregulated brainstem
functions (e.g., anxiety, impulsivity, poor affect regulation, motor hyperactivity) are
then poorly modulated by poorly organized limbic and cortical neurophysiology
and functions (e.g., empathy, problem-solving skills) which are the result of chaot-
ic, undersocialized development. This experience-based imbalance predisposes to a
host of neuropsychiatric problems and violent behavior. ¥
B.D. Perry, MD and the ChildTrauma Academy; www.ChildTrauma.org.,
by permission

Impaired brain development

hild abuse and neglect have been shown, in some cases, to cause important
regions of the brain to fail to form properly, resulting in impaired physical,
mental, and emotional development (Perry, 2002; Shore, 1997). In other cases, the
stress of chronic abuse
causes a hyper-
arousal” response by
certain areas of the
brain, which may
result in hyperactivi-
ty, sleep disturbances,
and anxiety, as well as
increased vulnerabili-
* 1o pOSt—traumatic
stress disorder, atten-

3 Year Old Children

R : tion deficit/ hyperac-
Normal Extreme Neglect tivity disorder, con-
duct disorder, and

CIVITAS Childsrauma Programs, Baylor College of Medicine.

learning and memory
difficulties. ¥

Brain Fact B.D. Perry MD, 2001,
Abused children have smaller brains. Parts of the brain of a ng;fé dC/Zlan How;
severely abused and neglected child can be substantially of Chi se an
smaller than that of a healthy child. Neglect

Reproduced from www.zerotothree.org/brainwonders with permission of
ZERO TO THREE, Erikson Institute, and Boston University School of Medicine.

rTen Things Every Child
Needs

The latest research shows that starting

from birth, you can dramatically
improve your child's ability to learn by
meeting these ten essential needs.
1. Interaction. Consistent, long-term
attention from caring adults actually

hild's capacity to

"Holding-and cuddling does
more than just :éémfort your baby
it helps his/her brain to grow and

develop.
3. Stable Relationships. Developing
strong, stable relationships with par—r
ents and other caregivers helps to
buffer stress that can harm your child.

4. Safe, Healthy Environments. Safe
environments should be free of lead,
sharp objects, loud noises, and other
hazards.

5. Self-Esteem. Self-esteem grows with
respect, encouragement, and posi-
tive role models from the beginning.

6. Quality Care. Quality care from
- trained professionals can make the
difference when you can't be with

your child. '

7. Play. Play activities help your child
explore and develop his/her senses
and discover how the world works.

8. Communication. Talking with your
baby helps to build verbal skills
needed to succeed in school and
later in life. '

9. Music. Music expandé your child's
' world, teaches new skills, and offers
a fun way to interact with your
child. ° R
10. Reading. Reading to your child
from the earliest days of life shows
its importance and creates a lifelong

love of books.

Prevent Child Abuse, Illinois. Adapted
from a brochure published by the !
South Dakota Department of Social

Services.
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Strengthening Young Children’s Developing Minds

ecent findings in brain research
R.teveal that human developmentis a
complex interaction between neurobio-
logical processes and interpersonal rela-
tionships. The brain develops in a “use-
dependent” way, shaped by the child’s
experience in relationships with signifi-
cant individuals. A critical period for
brain structure and organization is dur-
ing the first years of life. Major neural
systems form to regulate complex inter-
actions related to social and

tive and consistent caregiver in the first
year of life has been found to be the
most powerful protective factor for
high-risk children (E.E. Werner 2000).
Close, dependable relationships can
dramatically reduce hyper-arousal or
dissociation in a young child exposed to
trauma and stress (B. Perry, 1995).
“Babies with strong emotional bonds to
their caregivers consistently showed
lower levels of cortisol in their brains...

genuine appreciation for a child’s
unique attributes help strengthen the
child’s sense of trust, self-esteem, moti-
vation, hope and ability to cope. The
positive impact of these supportive rela-
tionships has been demonstrated in
children of diverse cultural, racial and
ethnic backgrounds.

Early intervention services are also
important in ameliorating the effects of
risk factors. They can reduce the inten-

emotional development. By
age 3 a child’s brain is 85%
of the size of an adult brain.
Given this critical period of
brain development, young
children are especially vul-
nerable to early disruptive ex-
periences. Traumatic events
or prolonged states of stress
negatively alter a child’s
developing brain and sense
of safety in the world.

The National Research
Council published its study
of brain development in
early childhood in a report
entitled From Neurons to
Neighborhoods:  The Science

Brain Structure and Function
B.D. Perry MD, Childtrauma Academy

Afflhatlon

,5;Abetract Thought -
X (Concrete Thought

,"Attachment” p

:Sexuai Behavnor _
. Emotional Reactuvnty
Motor Regulation e

v"Blood Pressure e
Heart Rate :i’?j,
- Body Temperathei - |

sity and severity of the
child’s response to trauma
;| and decrease the probabil-
-.cy of the child developing
a sensitized neural system.
These services are especial-
ly needed for infants and
young children who are
most vulnerable due to
their dependence upon
their caregivers. During

‘“Arousal” - these crmca.l periods when
. Appetlte/Satlety specific neural develop-
Sleep B ment occurs it is essential

that a child receive screen-
ing to assess any potential
need for additional sup-
port. Common character-
istics of programs that suc-

of Early Child Developmens.
It identified social policy recommenda-
tions to protect children from the dam-
aging effects of poor nutrition, substance
abuse, chronic stress, maternal depres-
sion, parental mental illness, physical
and sexual abuse, family violence, and
community violence. A lack of nurturing
experiences and excess exposure to risk
factors such as the above alter the devel-
oping  central nervous  system.
Researchers such as Bruce Perry, MD,
(1995) have shown that violence and
trauma change the structure of the devel-
oping brain so that it functions in states
of either hyper-arousal on constant alert
for potential threat, or dissociation in
retreat from potential harm. These states
become embedded in the developmg
“rnain as neural sensitive “traits”. Perry
.rgues: “The most destructive violence
does not break bones, it breaks minds.”

Secure attachment to a stable, atten-

Children who received warm and
responsive care were able to recover
from the stress response more quick-
ly”(J. Newberger 1997). The reciprocal
nature of loving, attentive relationships
with attachment figures promote the
child’s capacity for self-regulation in
response to strong feelings and needs.
In emotionally responsive relationships
the brain develops increased internal
harmony that supports the develop-
ment of complex higher-level functions
as the child matures, such as problem
solving and cognition (D. Siegel 2003).

Alternative caregivers, grandparents
or other family members who provide
stability and artuned care can positively
modify the effects of risk. Schools can
also offer stabilitcy when they provide
care, predictable, consistent rules and
clear organizational structure. Teachers
who give encouragement and reflect

cessfully prevent negative
outcomes for at-risk children are the
availability of a wide range of services in
the areas of health, education, and fam-
ily support with the goal of strengthen-
ing the child within the context of their
families and community. These protec-
tive factors appear to transcend socio-
economic, ethnic, racial, and geograph-
ic differences.

The recent findings in brain research
reveal the vital significance of secure
relationships and early intervention in
the first years of life when critical brain
structure and organization takes place.
The buffering effect of protective fac-
tors profoundly alters the child’s devel-
oping brain and strengthens the child’s
potential for health and stability across
all developmental domains. »

Iris Greenbaum, MSW, Early Childhood
Mental Health Consultant, Jewish
Family & Children’s Services/East By
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“Communicating with infants and ydung children
exposed to violence”

group of childhood mental health specialists from an array of organi-

zations—including The Link to Children, Children’s Hospital, Safe
Passages, CALICO, and Alameda County—has been meeting to develop
a roll call training for the Oakland Police Department. The purpose of the
training is to raise police awareness of the impact of violence on babies and
children, and to provide guidelines for how to communicate with them at
the scene of a conflict.

In Oakland, domestic violence-related calls to the police department
were reported to increase by 28% between 2001 and 2002, from 2,043
calls to 2,608 calls (State of California Department of Justice, RAND
California Community Statistics). According to a telephone survey done
in 2000, 85% of the people who had contacted the police for a domestic-
related incident had children, and of those, 63% had children 0 — 5 years
of age in the home.

Children who experience violence as witnesses are at greater risk of
becoming violent themselves. They are significantly at risk for increased
depression, anxiety, post-traumatic stress disorder, anger and iower school
attainment. Habitual exposure to violence alters the developing brain in
permanent ways. It over-activates the stress response system, which pre-
disposes children to violent and impulsive behavior in adulthood.

Because the police are the first professionals to have conract with children
during a violent or threatening situation, they have an opportunity to lessen
their trauma by calming and comforting them, or making sure that some-
one does. Their contact with a child, including babies, has far reaching
effects on the child’s mental and emotional health. Also, encouraging the
family to seek services will pay off for the child.

When calming a child who has experienced violence:

1. Lower yourself to the child’s eye level

2. Address the child in a quiet and calming manner

3. Allow the child to express his/her feelings fully

4. Assure the child that the domestic violence is not his/her fault

5. Explain what is happening and is going to happen in the most

simple and truthful way possible s,
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